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Abstract

The impacts of childhood trauma and adverse childhood expericnces can have devastating
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TRAUMA-INFORMED FLEXIBLE LEARNING: CLASSROOMS THAT
STRENGTHEN REGULATORY ABILITIES

Tom Brunzell, Helen Stokes, and Lea Waters

Abstract: This study explores the implementation of the first of three domains,
increasing regulatory abilities. within a trauma-informed positive education (TIPE)
approach with flexible learning teachers as they incorporated trauma-informed princij
into their daily teaching practice. Trauma-informed teaching approaches have particul
B relevance for flexible learning settings. and can help meet the complex needs of studg
(Greig, Bailey, l’. ‘ who have experienced violence. abuse, or neglect. This paper proposes that redressin,

trauma-affected student’s regulatory abilities should be the first aim in this
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Trauma
& a world that’s good and safe

Simple: Single, overwhelming, possibly life
threatening event (experienced or witnessed).

Complex Relational Trauma: Multiple events,
chronic and/or prolonged, occurring during
developmental years (abuse, neglect, war).

Vicarious: Hearing about traumatic events, or
exposure to aversive details.

In Utero: Experiencing pregnant person’s traumatic
events, through high levels of cortisol (stress
hormone).

Intergenerational: Passed between generations,
psychosocial, epigenetic factors.
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BOTTOM-UP (physical) regulation
TOP-DOWN (thinking) regulation

A journey
towards
integration
between body
and mind

RAUMA DRMEL

(Brunzell & Norrish, 2021)

INTEGRATION to make the choice for learning @%*

STRENGTIS 0580
CLASSROOMS

(Brunzell & Norrish, 2021) k_

CAPACITY WILLINGNESS

Bottom-up regulation:

Body regulation
Nurturing physical rhythms for the
body when learning

Noticing my body
Emotional awareness and emotional
literacy

Predictable routines
Strategies to self-regulate proactively
when hitting a speedbump

Top-down regulation:

Ability to persist

Proactively seek support and coach
oneself to stay on-task through
strengths-use

Focussed thinking and learning
Promotes healthy development of the
brain’s architecture

Environments wherein students
set higher expectations for
themselves
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RELATIONSHIP

What’s RIGHT with this student?

What unmet needs does this student have?

We are bolstering their ability to meet
their own needs in healthy ways—AND
to make the best choices they can.
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Berry Street’s Cycle of Adverse Behaviour

Are you using the right strategy?

The classroom strategies from the
Berry Street Education Model are

The BRAIN is

FOCUS ON SAFETV:

most effective when they are timed ® Thinking
to coincide with the part of the brain Ensure safe proximity -
being used by the student. eeling
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Co-Regulation Co-Regulation

Physical
Movement Activities

Physical

Movement Activities Centring

UNCONDITIONAL POSITIVE

REGARD - ALWAYS Belly Breathing

Co-Regulation

Process Praise
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MICRO- CRISIS/ X
CALM MOMENT ESCALATION INCIDENT DE-ESCALATION

RECOVERY & REPAIR

(Brunzell et al., 2016; BSEM, 2021)

Whole Campus Approach
Universal strategies to support healing, connection, safety,
belonging and success.

Tier3
Intensive
Interventions
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Bronfenbrenner’s bioecological systems theory (1979)

* Unfolding over time
(chrono-system)

Chrono-systems

* Social and cultural values Macro-systems
(macro-systems)

* Education systems, environment
(exo-system)

¢ Connections to micro-systems
(meso-systems)

* Family, peers, school
(micro-system)

* Individual student
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Understanding adverse behaviour within a SYSTEM

Unmet physical needs

Student
behaviour

. The rest of the school

Social media drama

Teacher’s unmet needs

Willingness & capacity o
0 0000

(Kern et al., 2019)
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A developmental a(rgroach to becoming
a Trauma-Informed School

e T S " S

Trauma-Sensitive Staff use appropriate language. Create a team to lead this work
Behaviour considered througha  Encourage the use of Trauma
trauma lens. language and awareness

Trauma-Informed  All staff use trauma informed Change policy (Behaviour)
approaches in all interactions. Change systems (Community
engagement/Behaviour)

Adapted from: The Missouri Model for Trauma Informed Schools
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~_.4£ ™  TheEucalypt Way

Trauma-informed education for Australia

The Eucalypt Way g
» N €4 procticol steps to and growth.
~ < The metaphor for this work,
\ and they
7 to survive and to thrive. - !
4 EGEE
APPLY S
identify, support and lead =] .

trauma-informed processes
Plan and implement strategles tohelp:
+loarners and staff understand

Visit our website

emotional regulation S o
+ loomers ond saft foa sofe and supportod USTAIN
LEARN « develop a consistent, team opproach Support personnel tok
Develop processes for: trauma-informed processes
Al staff and leadership * behaviow, case and criss management Implement:
engage in leaming Inform and collaborate with: « policles and organksational plannig
Examine the impactof chronic stress on: » families, communites, support organisations documents diigned with trauma-informed i
= child and adolescent development Examine and review: education
(bodies, broins and nervous systems) + organisational planning documents to Coliaborate and advocate with:
« capacties to feel safe, to relate, and «align with trauma-informed education + local education providers

to emotionally regulate

+leaming and achievement :mﬁ?ﬂ";““’“'m‘b’

« social interections

+ resifence Continue leaming through:

+ hedith and well-being - traumo-informed inductions

+ parenting and coring for new stoft 12\
Explore: « refreshers and ongoing leaming

« Fst Notion's perspectives Unconditional Positive Regard supports an atmosphere for all staff

« prevalence of trauma that nurtures trauma-informed education. + advanced leaming for leaders

*imrgenaralianal truma Unconditional Positive Regard is for every person, in every practice.

+ equity, access and inclusion
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Considering our collective behaviour in
Integral Quadrants

Interior Exterior

Upper-left

Identity
Individual

Worldviews

Mindsets

Values-based
Collective

(Grieg, Bailey, Abbott, & Brunzell, 2021; Wilber, 2003)
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To support our young people:

* We must create the conditions for our young people’s
bottom-up and top-down integration to increase their
capacity for learning.

* We must utilise the small moments of rupture to increase
a proactive self-intervention mindset.

* Systems take time to shift our collective interior and to
acknowledge the non-verbal, somatic experiences of
meeting our own needs in healthy ways.

Dr Tom Brunzell, PhD

Director Education, Berry Street
Research Fellow, University of Melbourne
tbrunzell@berrystreet.org.au
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